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Introduction 
 

Purpose of this Document 
 

The purpose of this document is to provide an overview for Response to Intervention (RtI) practices in the 

Allegany-Limestone Central School District and explain the essential components of RTI. This RtI 

guidance document is designed to assist administrators, teachers, and other service providers in 

understanding RTI, its origins in educational practice and research, its usefulness and value, and how it 

can be implemented. It is not intended to be a substitute for training but rather is intended to increase 

understanding of the various aspects of RtI.  

 

Why RtI? 
 

RtI is built on the idea of intervening early to prevent failure and to maximize the effectiveness of grade 

level curriculum and instruction. It is not an initiative or program, but rather a framework for providing 

high quality curriculum and instruction to all students and intervention support for some students. The 

national Center on Response to Intervention (NCRTI) believes that comprehensive RtI implementation 

will contribute to more meaningful identification of learning and behavioral problems, improve 

instructional quality, provide all students with the best opportunities to succeed in school, and assist with 

the identification of learning disabilities and other disabilities.  

 

For more information about the basics of Response to Intervention, please see the following from the 

National Center on Response to Intervention (www.rti4success.org):  

 

• What is Response to Intervention? Webinar 

• Planning for Implementation of RtI Webinar 

• Essential Components of RtI – A Closer Look at Response to Intervention 

Federal Government Initiatives  
 

There are two U.S. educational policies that require the use of evidence-based practices. These are the No 

Child Left Behind Act (NCLB) of 2001 and the Individuals with Disabilities Education Improvement Act 

(IDEIA) reauthorization of 2004. Both of these policies include language and requirements that align 

tightly with the core principles of an RtI framework of service provision.  

 

Core components of NCLB: 

• Evidence-based programs must be provided.  

• Evidence-based assessment systems for identifying students and monitoring progress. 

• Evidence-based instruction must be provided that significantly improves student outcomes. 

• Federal funding for schools can be tied to student success and outcomes. 

• Sub-section outlining Reading First (funding program tied to outcomes) and the use of evidence-

based practices in reading instruction, intervention, and assessment.  

• Sub-section outlining Early Reading First (funding program tied to outcomes) with a focus on 

early intervention and prevention through evidence-based practices in reading instruction, 

intervention, and assessment.  
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• Provided language which indicated the need and endorsement of a tiered preventative framework 

for service provision, instruction, and assessment.  

 

Core components of IDEIA:  

• Schools must provide instruction in reading that is scientifically based.  

• Schools must evaluate how well students respond to intervention.  

• Schools must use data for decision making.  

• Language in the law provided schools with the option to determine special education eligibility for 

learning disabilities with methods other than the IQ – Achievement discrepancy.    

 

New York State Initiatives 

 
The New York State Education Department (NYSED) has established a regulatory policy framework for 

RtI in relation to school-wide screenings, minimum components of RtI frameworks, parent notification, 

and use of RtI as a school-wide system of organizing instruction and support resources for delivery of 

high quality instruction. These are laid out in the New York State Response to Intervention guidance 

document released October 2010. The following is a synopsis of the minimum requirements. For a 

detailed explanation please see the original document which can be found at the following link: 

http://www.nysrti.org/docs/NYSED_RtI_Guidance_Document.pdf. 

 

Minimum Requirements of an RtI Framework:  

1. Appropriate Instruction 

A. Core program for all students includes:  

1) High quality, research-based instruction for all general education students.  

2) Differentiated instruction to meet student needs. 

3) Curriculum that is aligned to State learning standards and grade level performance 

indicators of all general education subjects.  

4) Instructional strategies that utilize a formative assessment process.  

B. Research-based curriculum in Reading should be used which means: 

1) Reading curriculum should include systematic and explicit instruction in: 

a. Phonological Awareness 

b. Alphabetic Principle (Phonics) 

c. Vocabulary 

d. Reading Fluency 

e. Reading Comprehension 

 

2. Screening Applied To All Students In The Class 

A. Used to indentify students who are in need of extra supports/intervention.  

B. Screening should be conducted three times per academic year (fall, winter, spring).  

C. Screening instruments should be valid and reliable and aligned with grade-level curriculum 

based on NYS learning standards.  

 

3. Instruction Matched To Student Need 

A. When a student is identified as needing additional support through screening, progress 

monitoring, or other on-going assessment the school should have a tiered system of service 

delivery in place. Which should include the following features:  

1) Size of instructional group.  

2) Mastery requirements for content.  
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3) Frequency and focus of screening.  

4) Duration of the intervention.  

5) Frequency and focus of progress monitoring.  

6) Frequency of intervention provided.  

7) Instructor’s qualifications.  

 

4. Repeated Assessments of Student Achievement (Progress Monitoring) 

A. Schools should use progress monitoring to assess student performance across time on a regular 

and repeated basis. The data gained helps staff determine the extent to which students are 

benefitting from classroom instruction and helps inform decisions about appropriate levels of 

intervention and changes to intervention.  

 

5. Application of Student Information To Make Educational Decisions 

A. Screening, progress monitoring, and research-based instruction should be considered when 

making educational programming decisions and changes for students. Especially as they relate 

to changes in goals, instruction, services, and referral to special education.  

 

6. Considerations When Implementing RtI With Limited English Proficient/English Language   

Learners (LEP/ELL) 

A. Appropriate instruction that is linguistically and culturally responsive. Meaning instruction and 

interventions should build upon a student’s cultural background and experiences as well as 

their linguistic proficiency.  

 

7. Notification To Parents 

A. A school district’s process to determine if a student responds to research-based instruction 

should include written notification to the parents when a student requires intervention beyond 

that provided to all students in the general education classroom. The notification should 

provide information about:  

1) The amount and nature of student performance data that will be collected and the 

general education services that are selected to be provided to the student and the 

structure of the RtI framework.  

2) Strategies for increasing the student’s rate of learning.  

3) The parents’ right to request an evaluation for special education programs and/or 

services.  

 

8. School District Selection of the Specific Structure and Components of an RtI Program 

A. Should include the criteria for determining the levels of intervention to be provided to 

students, the types of interventions, the amount and nature of student performance data to be 

collected, and the manner and frequency for progress monitoring.  

 

9. Ensuring Staff Knowledge And Skills Necessary To Implement RtI Programs 

A. The school district should take appropriate steps to ensure the staff has the knowledge and 

skills necessary to implement a RtI program. So that it is implemented consistently with the 

RtI framework selected by the school.  

1) It should include:  

a. Fidelity of Implementation 

b. Professional Development 

c. Types of Intervention 

d. Manner and Frequency for Progress Monitoring 
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10. Use of RtI In The Determination Of A Learning Disability 

A. Please see the section of this document titled NYS Law and Learning Disability Eligibility 

 

***Please refer to Part 100.2 NYS Regulations section ii. of the General School Requirements for more 

detailed information about Response to Intervention framework regulations, it can be found at 

http://www.p12.nysed.gov/part100/pages/1002.html*** 

 

District Initiatives 
 

The following lists are brief outlines of the goals for the 2011-2012 school year for implementing an RtI 

framework in grades K-12. Please refer to the Allegany-Limestone Central School District, District 

Intervention Initiatives document for detailed actions steps and goals for the district.  

 

1. Create action steps to support the district plan initiatives for 2011-2012 

2. Implement an RtI framework in grades K-3 

A. Create action steps 

B. Create timeline for full implementation of an RtI framework  
3. Implement pieces of an RtI framework in grades 4-8 

A. Create action steps  

B. Create timeline for full implementation of an RtI framework  
4. Develop an RtI framework in grades 9-12 

A. Create Action Steps 

B. Create timeline for full implementation of an RtI framework 
 

Elementary Initiatives  
 

Grades K-5 

1. Focus on RtI framework implementation within the core reading program (Reading Street) 

2. Create a schedule which facilitates the required 90-120 minutes of instruction necessary to 

implement the core reading program (Reading Street) 

3. Establish Universal Screening dates 3x a year on the school calendar 

4. Establish Grade Level Universal Review Team (GLURT) 3x a year on the school calendar 

5. Monitor the fidelity of the implementation of the core reading program (Reading Street) 

6. Provide teacher supports and training in use of the core reading program (Reading Street) 

7. Establish standards of performance within the core reading program (Reading Street) based on 

publisher recommendations 

8. Investigate the use of Success Tracker (Pearson) for recording and graphing assessments from the 

core reading program (Reading Street) – district currently purchases this system 

9. The EST will review the current District RtI Plan and recommend changes to the 2012-2013 

District RtI Plan 

 
Grades K-2 

1. Create a schedule which facilitates Tiers 2-4 intervention 

2. Replace the AIS service provision model with an RtI framework of service provision 

3. Establish standard protocol interventions for Tier 2 

4. RtI tab of AIMSweb will be utilized for tracking, documenting, and organizing Tiered Services 
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5. Implement Grade Level Universal Review Teams (GLURT) for reviewing universal screening 

data 3x per year 

6. Implement Grade Level Intervention Teams (GLIT) for individual student problem-solving at 

Tiers 2 

7. Implement the Team for Instructional Planning (TIP) for higher level individual student problem-

solving at Tiers 3-4 

 

Grades 3-5 

1. Implement the core reading program (Reading Street) with fidelity 

2. Implement Grade Level Universal Review Teams (GLURT) for reviewing universal screening 

data 3x per year 

3. Implement universal screening of math skills with AIMSweb (M-COMP & M-CAP) 

4. Provide Tier 1 supports in the classroom 

5. AIS system remains in place for 2011-2012 school year and a review of changes necessary for the 

2012-2013 school year will be scheduled 

 

Middle School Initiatives  
 

1. Focus on RtI framework implementation within the core reading program (Reading Street) 

2. Create a schedule which facilitates the required 90-120 minutes of instruction necessary to 

implement the core reading program (Reading Street) 

3. Establish Universal Screening dates 3x a year on the school calendar for Reading 

4. Monitor the fidelity of the implementation of the core reading program (Reading Street) 

5. Provide teacher supports and training in use of the core reading program (Reading Street) 

6. Establish standards of performance within the core reading program (Reading Street) based on 

publisher recommendations 

7. Investigate the use of Success Tracker (Pearson) for recording and graphing assessments from the 

core reading program (Reading Street) – district currently purchases this system 

8. The current middle school AIS system will remains in effect for 2011-2012 

9. The MSST will review the current District RtI Plan and recommend changes to the 2012-2013 

District RtI Plan 

 

High School Initiatives  
 

1. Form a High School Systems Team (HSST) 

2. Provide professional development on the core elements of RtI 

3. Coordinate the development of content are interim curriculum-based assessments (CBM’s) 

4. The current high school AIS system will remain in effect for 2011-2012 

5. The HSST will review the current District RtI Plan and recommend changes to the 2012-2013 

District RtI Plan 
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Systems Team Members for 2011-2012 School Year 

 

District Systems Team (DST)  
 

Tiered-Instruction Specialist  CSE Director  
Rebecca Austin  Lyn Simons 

ELA Grade 8  School Psychology Intern  

Gail Ayers Chad Swanson 

ALES School Psychologist  ALES Principal  
John Wolfgang David Taylor 

Director of Instruction and Technology  

Cindy Havers  

 

 

Elementary Systems Team (EST)  
 

ALES Principal  CSE Director  
David Taylor  Lyn Simons 

ALES School Psychologist  School Psychology Intern  
John Wolfgang Kira Sandefer 

Tiered-Instruction Specialist  Teacher 
Rebecca Austin TBD 

School Counselor   

Ted Costa  

 

 

Middle School Systems Team (MSST)  
 

ELA Grade 8 Reading Grade 7 
Gail Ayers Penny Owen 

MS Guidance ELA Grade 7 
Christine Conner Brandi Porcello 

School Psychologist Special Education Teacher 
Bob Decker Misty Schuman 

MS Principal School Psychologist 
Michael Martel John Wolfgang 

ELA Grade 6 School Psychology Intern  
Sue Pircio Chad Swanson 
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High School Systems Team (MSST)  
 

High School Mathematics HS Principal 

Tammy Hollowell Kevin Straub 

H.S. Guidance ALCS School Psychologist 
TBD John Wolfgang 

School Psychologist School Psychology Intern  
Bob Decker Chad Swanson 
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What is Response to Intervention? 
 

Definition of RtI 

 
The National Center on Response to Intervention (NCRTI) offers a definition of response to intervention 

that reflects what is currently known from research and evidence-based practices.  

 

Response to intervention integrates assessment, instruction, and intervention within a multi-level 

prevention system to maximize student achievement and to reduce behavioral problems. With RtI, schools 

use data to identify students at risk for poor learning outcomes, monitor student progress, provide 

evidence-based interventions and adjust the intensity and nature of those interventions depending on a 

student’s responsiveness, and identify students with learning disabilities or other disabilities.  

 

There are four essential (pillars) components of RtI:  
 

1. A school-wide, multi-level instructional and behavioral system for preventing school failure.  

2. Screening.  

3. Progress Monitoring.  

4. Data-based decision making for instruction, movement within a multi-level system, and disability 

identification (in accordance with state law).  

The graphic below represents the relationship among the essential components of RtI. Data-based 

decision making is the essence of good RtI practice; it is essential for the other three components: 

screening, progress monitoring, and multi-leveled instruction. All components must be implemented 

using culturally-responsive and evidence-based practices.  

 

         



 

ALCS District RTI Plan 8-2011 

Page 11 of 60 

Current Model of Service Delivery at ALCSD 
Failure to perform as expected 

in general education setting 

(Academically or Behaviorally) 

Teacher refers student to: 

B.I.T. (Building 

Intervention Team) 

Principal for referral to 

Committee on Special 

Education (CSE)  

Parent refers student to 

CSE: 

Referral to CSE is denied 

and student is referred to 

B.I.T. 

Behavior or Academic 

Intervention Plan is 
developed and monitored 

Behavior or Academic 

Intervention Plan was 

successful   

Behavior or Academic 

Intervention plan was 

unsuccessful 

New plan is developed or 

modified 

Behavior or Academic 

Intervention Plan was 

successful   

 

Student is referred to the 

CSE 

Referral to CSE is accepted 

CSE assessment process 

begins 

Student does not meet 

classification criteria  

Student meets classification 

criteria and is eligible for 

special education 

Student does not meet 

classification criteria 

 

Student meets classification 

criteria and is eligible for 

special education 
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Expected Benefits of RtI Framework at ALCSD 
 

The expected benefits of using an RtI Framework are as follows:  

 

• Quickly identify students in need of extra academic or behavioral supports 

• More layers of services for students to have access to 

• Team approach to education and supporting students’ needs 

• Possible reduction in special education services and classification 

• Accurately identify students who qualify for special education services 

• Flexible use of staff and resources 

• High quality instruction and intervention 

• Use of a problem-solving model  

• Data driven system (better program evaluation) 

• Evidence-based practices  

• Elevation of standards 

• Alignment of standards and practices across and within grade levels 

 

NYS Law and Learning Disability Eligibility 
 

***This section copied directly from the NYS RtI Guidance Document (pgs. 45-47) which can be found 

at http://www.nysrti.org/docs/NYSED_RtI_Guidance_Document.pdf ***  

 

CRITERIA FOR DETERMINING LEARNING DISABILITY (LD)  

 
NYS has established criteria for the CSE to use when determining if a student has a learning disability.  

These criteria include consideration of data and instructional information obtained through an RtI process 

which provides important information to determine if a student needs to be referred for an individual 

evaluation to determine if the student has a learning disability. Effective on and after July 1, 2012, a 

school district must have an RtI process in place as it may no longer use the severe discrepancy between 

achievement and intellectual ability to determine that a student in kindergarten through grade four has a 

learning disability in the area of reading.  

 

In making a determination of eligibility for special education, the CSE must determine that 

underachievement of the student is not due to lack of appropriate instruction in reading (including the five 

essential components), mathematics or limited English proficiency. The data from RtI can help to 

document that the reason for a student’s poor performance or underachievement is not due to lack of 

appropriate instruction or limited English proficiency. Along with other individual evaluation 

information, RtI data can yield important descriptive information about how children learn and why they 

may be having difficulties.  

 

When determining if a student has a learning disability, the data from multiple sources indicates that the 

student, when provided appropriate instruction:  

1. does not adequately achieve grade level standards in the areas of reading and/or mathematics; 

 

and 
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2.  

a.) is not making sufficient progress toward meeting those standards when provided with 

appropriate  instruction consistent with an RtI model;  

 

or 

b.) exhibits a pattern of strengths and weaknesses in performance and/or achievement relative 

to age or grade level standards as found relevant by the CSE;  

 

and 

3. has learning difficulties that are not primarily the result of a visual, hearing or motor disability; 

mental retardation; emotional disturbance; cultural factors; environmental or economic 

disadvantage; or limited English proficiency.  

 

PROCESS FOR DETERMINING LEARNING DISABILITY USING RTI DATA 

 

While the data collected through an RtI process may be used as part of a student’s individual evaluation to 

determine if a student has a learning disability, it may not be the sole source of information to make this 

determination. A student suspected of having a learning disability must receive a comprehensive 

multidisciplinary evaluation. Consistent with section 200.4(b) of the Regulations of the Commissioner of 

Education, the individual evaluation must include a variety of assessment tools and strategies including a 

physical examination, a social history, other appropriate assessments as necessary, an individual 

psychological evaluation and an observation. The observation of the student can include information from 

an observation in routine classroom instruction done either prior to referral for an evaluation or after 

referral has been made.  

 

The student-centered data collected and information on instructional strategies used throughout an RtI 

process provides important information to inform the CSE about the student’s progress to meet age or 

State-approved grade-level standards. 

 

 This data should include, but not be limited to:  

• data that demonstrates that the student was provided appropriate instruction delivered by 

qualified personnel including research-based instruction in reading;  

• progress monitoring data that describes how a student responded to particular interventions of 

increasing intensity;  

• instructional information on a student’s skill level and rate of learning relative to age/grade 

level standards or criterion-referenced benchmarks; and  

• evaluative data including CBM regarding a student’s performance that is useful and 

instructionally relevant.  

 

WRITTEN REPORT 

 

The CSE must prepare a written report documenting the eligibility determination of a student suspected of 

having a learning disability which must include the basis for how the decision was made and, if the 

student has participated in an RtI process:  

• the instructional strategies used,  

• the student-centered data collected, and  

• documentation that parents were notified when the student required an intervention beyond 

that provided to all students in the general education classroom, informing them about the 
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amount and nature of student performance data that would be collected; the general education 

services that would be provided in the RtI program; strategies that would be used for 

increasing their child’s rate of learning and the parents’ right to refer their child for special 

education services.  

 

 

NONPUBLIC SCHOOL STUDENTS  

 

NYSED recommends that all schools, including nonpublic schools, implement RtI programs.  

 

If a student from a nonpublic school is referred for an evaluation to determine if the student has a 

disability and there is no data from an RtI process available because the nonpublic school does  

not implement an RtI process, information from other sources should be obtained regarding the type of 

instruction the student has received and the student’s progress in the school’s curriculum (such as teacher 

reports, classroom tests, standardized tests, report cards and information from parents). Nonpublic school 

students cannot be denied an evaluation to determine if the student has a disability or the provision of 

services, if eligible, based on the nonpublic school not implementing an RtI process and the lack of data 

available from an RtI process. The determination of eligibility is based upon a comprehensive 

multidisciplinary evaluation consistent with section 200.4(b) of the Regulations of the Commissioner of 

Education. The parent and CSE may agree to extend the timeline to complete the individual evaluation in 

order to have the student participate in a process to assess the student’s response to scientific, research-

based intervention (RtI).  

 

Quality Indicators for Use of RtI Data in a Learning Disability Determination 

� The determination of a student with a learning disability is based upon a comprehensive 

multidisciplinary evaluation. 

� Data based on the student’s response to scientific-based intervention is used as part of the individual 

evaluation information to determine if a student has a learning disability. 

o The CSE considers progress monitoring data that describes how a student responded to particular 

interventions of increasing intensity. 

o Student’s skill level and rate of learning relative to age/grade level standards or criterion-

referenced benchmarks are considered. 

o Instructionally relevant evaluative data including curriculum-based measures regarding a 

student’s performance is considered. 

� Student information from the RtI process provides data-based documentation on whether the student 

has made sufficient progress to meet age or State-approved grade-level standards in the area of the 

suspected disability. 

� Teacher(s) providing RtI interventions participate in the CSE meeting to determine a student’s 

eligibility for special education. 
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The Role of Academic Support Services (AIS) in an RtI Framework 
 

***Please refer to Part 100.2 NYS Regulations section (ee) of the General School Requirements for more 

detailed information about AIS, it can be found at http://www.p12.nysed.gov/part100/pages/1002.html*** 

 

Synopsis:  

 
Academic Intervention Services (AIS) means additional instruction which supplements the instruction 

provided in the general curriculum and assists students in meeting the NYS State learning standards. 

 

Academic Intervention Services are intended to assist students who are at risk of not achieving the NYS 

Learning Standards in English language arts, mathematics, social studies and/or science, or who are at risk 

of not gaining the knowledge and skills needed to meet or exceed designated performance levels on state 

assessments. Academic Intervention Services shall be made available to English Language Learners and 

students with disabilities. In the case of AIS being provided to students with disabilities, services will be 

provided on the same basis as those provided to non-disabled students, as long as those services are 

consistent with the student’s individualized education program. 

 

Academic Intervention Services includes two components: 

• Additional instruction that supplements the general curriculum, 

• Student support services needed to address barriers to improved academic performance. 

 

Role and Use: 

***This section copied directly from Part 100.2 section (ee).*** 

7. Notwithstanding the provisions of this subdivision, a school district may provide a Response to  

Intervention  (RTI) program in lieu of providing academic intervention services (AIS) to eligible 

students, provided that:  

i. the RTI program is provided in a manner consistent with subdivision (ii) of section 100.2 of this 

Part;  

ii. the RTI program is made available at the grade levels and subject areas (reading/math) for which 

students are identified as eligible for AIS;  

iii. all students who are otherwise eligible for AIS shall be provided such AIS services if they are not 

enrolled in the RTI program; and  

iv. for the 2010-2011 school year, the school district shall submit to the Department, no later than 

December 15, 2010, a signed statement of assurance that the services provided in the RTI program 

meet the requirements of this paragraph; and for each school year thereafter, the school district 

shall submit to the Department no later than September 1st of such school year, a signed statement 

of assurance that the services provided under the district's RTI program meet the requirements of 

this paragraph. 

The Role of Special Education Services in an RtI Framework 
 

***This section copied directly from Part 200.1 NYS Regulations Section (ww) (pg.s 12-13) of the 

Regulations of the Commissioner of Education document. For more detailed information about Special 

Education Regulations, it can be found at http://www.p12.nysed.gov/specialed/lawsregs/part200.htm *** 
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Definition: 

 
(ww) Special education means specially designed individualized or group instruction or special services 

or programs, as defined in subdivision 2 of section 4401 of the Education Law, and special transportation, 

provided at no cost to the parent, to meet the unique needs of students with disabilities.  

 

1. Such instruction includes but is not limited to that conducted in classrooms, homes, hospitals, 

institutions and in other settings.  

 

2. Such instruction includes specially designed instruction in physical education, including adapted 

physical education.  

 

3. For the purposes of this definition:  

 

(i.) The individual needs of a student shall be determined by a committee on special 

education in accordance with the provisions of section 200.4 of this Part upon 

consideration of the present levels of performance and expected learning outcomes of 

the student. Such individual-need determinations shall provide the basis for written 

annual goals, direction for the provision of appropriate educational programs and 

services and development of an individualized education program for the student. The 

areas to be considered shall include:  

 

a. academic achievement, functional performance and learning characteristics which 

shall mean the levels of knowledge and development in subject and skill areas, 

including activities of daily living, level of intellectual functioning, adaptive 

behavior, expected rate of progress in acquiring skills and information, and 

learning style;  

 

b. social development which shall mean the degree and quality of the student's 

relationships with peers and adults, feelings about self, and social adjustment to 

school and community environments;  

 

c. physical development which shall mean the degree or quality of the student's motor 

and sensory development, health, vitality, and physical skills or limitations which 

pertain to the learning process; and  

 

d. management needs which shall mean the nature of and degree to which 

environmental modifications and human or material resources are required to 

enable the student to benefit from instruction. Management needs shall be 

determined in accordance with the factors identified in each of the three areas 

described in clauses (a)-(c) of this subparagraph. 

Role and Use: 
 

• The means for providing individual highly intense remediation/intervention services within an RtI 

framework of service delivery 

• Services, supports, and interventions are targeted to student’s skill and need level 
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• Services, supports, and interventions are provided by highly qualified specialists or special 

education teachers 

• Provides Tier 4 intervention 

 

 

 

 

Essential Components of RtI 
 

Multi-Level Instructional System  
 

A rigorous prevention system provides for the early identification of learning and behavioral challenges 

and timely intervention for students who are at-risk for long-term learning problems. This system includes 

four levels of intensity or four levels of prevention, which represent a continuum of supports. Many 

schools use more than one intervention within a given level of prevention.  

 

(a) Primary prevention (Tier 1): high quality core instruction that meets the needs of most students (80-

90% of students successful). 

 

(b) Secondary prevention (Tier 2): evidence-based interventions(s) of moderate intensity that addresses 

the learning or behavioral challenges of most at-risk students (5-15% of students require intervention).  

 

(c) Tertiary prevention (Tier 3): individualized intervention(s) of increased intensity for students who 

show minimal response to secondary prevention (5-15% of students require intervention).  

 

(d) Quaternary prevention (Tier 4): individualized intervention(s) of high intensity for students who show 

minimal response to tertiary prevention, these students may be eligible for special education (1-5% of 

students require intervention). 

 

At all levels, attention is on fidelity of implementation, with consideration for cultural and linguistic 

responsiveness and recognition of student strengths.  

 

Classroom instructors are encouraged to use research-based curricula in all subjects. When a student is 

identified via universal screening as requiring additional intervention, evidence-based interventions of 

moderate intensity are provided. These interventions, which are in addition to the core primary instruction 

(Tier 1), typically involve small-group instruction to address specific identified problems. These 

evidence-based interventions are well defined in terms of duration, frequency, and length of sessions, and 

the intervention is conducted as it was in the research studies. Students who respond adequately to 

secondary prevention (Tier 2) return to primary prevention – the core curriculum (Tier 1) with ongoing 

progress monitoring. Students who show minimal response to secondary prevention (Tier 2) move to 

tertiary prevention (Tier 3), where more intensive and individualized supports are provided. Student’s 

who make minimal gains in Tier 3 are referred for high intensity intervention in Tier 4. Quaternary 

prevention (Tier 4) is highly intense intervention that typically is provided to students eligible for special 

education. All instructional and behavioral interventions should be selected with attention to their 

evidence of effectiveness and with sensitivity to culturally and linguistically diverse students.  
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Instruction at the Primary Prevention Level (Tier 1) 

 
Instruction at the least intensive level of the RtI framework typically includes the core curriculum and the 

instructional practices used for all students. Primary prevention includes:  

 

• a core curriculum (reading, math, behavior, etc.) that is scientifically evidence-based; 

 

• instructional practices that are culturally and linguistically responsive;  

 

• universal screening to determine students’ current level of performance;  

 

• differentiated learning activities (e.g., mixed instructional grouping, use of learning centers, peer 

tutoring, etc.) to address individual needs;  

 

• accommodations to ensure all students have access to the instructional program;  

 

• problem solving to identify interventions, as needed, to address behavior problems that prevent 

students from demonstrating the academic skills they possess.  

 

Students who require interventions due to learning difficulties continue to receive instruction in the core 

curriculum. The core curriculum is the course of study deemed critical and usually made mandatory for 

all students of a school system. Core curricula are often instituted at the elementary and secondary level 

by local school boards, Departments of Education, or other administrative agencies charged with 

overseeing education.  

 

Instruction at the Secondary Prevention Level (Tier 2) 

 
Instruction at the secondary level of the RtI framework typically involves small-group instruction that 

relies on evidence-based interventions that specify the instructional procedures, duration (typically 10 to 

15 weeks of 20- to 40-minute sessions), and frequency (2 to 3 times per week) of instruction. Secondary 

prevention has at least three distinguishing characteristics: it is evidenced-based (rather than research-

based); it relies entirely on adult-led small-group instruction rather than whole-class instruction; and it 

involves a clearly articulated, validated intervention, which should be adhered to with fidelity. Progress 

monitoring should occur bi-weekly to monthly. NCRTI has established a Technical Review Committee 

(TRC), which conducted a review of the rigor of instructional practices for secondary prevention. The 

results of this review are posted at www.rti4success.org.   

 

Instruction at the Tertiary Prevention Level (Tier 3) 

 
Instruction at the tertiary level is the most intensive and is individualized to target each student’s area(s) 

of need. At the tertiary level, the teacher begins with a more intensive version of the intervention program 

used in the secondary prevention (e.g., longer sessions, smaller group size, more frequent sessions). 

However, the teacher does not presume it will meet the student’s needs. Instead, the teacher conducts 

frequent progress monitoring (i.e., at least weekly) with each student. These progress monitoring data 

quantify the effects of the intervention program by depicting the student’s rate of improvement over time. 

When the progress monitoring data indicate the student’s rate of progress is unlikely to achieve the 

established learning goal, the teacher engages in a problem-solving process. That is, the teacher modifies 

components of the intervention program and continues to employ frequent progress monitoring to 
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evaluate which components enhance the rate of students learning. By continually monitoring and 

modifying (as needed) each student’s program, the teacher is able to design an effective, individualized 

instructional program.   

 

Instruction at the Quaternary Prevention Level (Tier 4) 

 
Instruction at the quaternary level can be provide through general education but once intensity of the 

intervention exceeds the capacity of the general education setting continuation or changes in 

programming are then determined by the Committee on Special Education (CSE) and eligibility is 

determined. At that point the CSE utilizes all data collected on the student and analyzes if a dual-

discrepancy exists in rate and level of performance. Of particular interest and significance to this process 

is intervention documentation, progress monitoring data, along with any diagnostic information, and 

intervention team recommendations. At this level of service provision the student’s academic or 

behavioral needs are so intense that the general education setting can not support their provision. There 

could be two different reasons for this. The first is the student is performing far below peers and the 

general education setting or services can no longer meet the student’s level of need and support. The 

second is the student is making progress in Tier 3 but the rate of progress of the student is not enough to 

meet grade level requirements the continuation of services is too taxing for the general education setting. 

Thus, for services to be sustained additional supports and funding is necessary which is outside the scope 

of general education. This level of intensity can only be maintained by special education services. Tier 4 

services and interventions should be highly aligned and specific to student needs. This is the highest level 

of intervention and is extremely intense and focused. Regular progress monitoring (1-2 times per week) is 

used to determine progress in the intervention and the need for intervention changes. Students who are 

successful in Tier 4 can be declassified and return to the supports and curriculum provided in the general 

education curriculum. A student who is receiving Tier 4 intervention in reading for example may be 

receiving Tier 1 in math. It should be noted that students can be fluidly incorporated across tiered levels 

of service provision.    

 

Screening 
 

Struggling students are identified by implementing a 2-stage screening process. The first stage, universal 

screening, is a brief assessment for all students conducted at the beginning, middle, and end of the school 

year. For students who score below the cut point on the universal screen, a second stage of screening is 

then conducted to more accurately predict which students are truly at risk for poor learning outcomes. 

This second stage involves additional, in-depth testing or short-term progress monitoring to confirm a 

student’s at risk status. Screening tools must be reliable, valid, and demonstrate diagnostic accuracy for 

predicting which students will develop learning or behavioral difficulties. 

 

Progress Monitoring 
 

Progress monitoring is used to assess students’ performance over time, to quantify student rates of 

improvement or responsiveness to instruction, to evaluate instructional effectiveness, and, for students 

who are least responsive to effective instruction, to formulate effective individualized programs. Progress 

monitoring tools must accurately represent students’ academic development and must be useful for 

instructional planning and assessing student learning. In addition educators use progress monitoring to 

compare a student’s expected and actual rates of learning. If a student is not achieving the expected rate of 

learning, the educator experiments with instructional components in an attempt to improve the rate of 

learning. 
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Data-Based Decision-Making  

 
Progress monitoring data are used to determine when a student has or has not responded to instruction at 

any level of the prevention system. Increasing the intensity of an intervention can be accomplished in a 

number of ways such as lengthening instructional time, increasing the frequency of instructional sessions, 

reducing the size of the instructional group, or adjusting the level of instruction. Also, intensity can be 

increased by providing intervention support from a teacher with more experience and skill in teaching 

students with learning or behavioral difficulties (e.g., a reading specialist or a special educator).  

 
If a student fails to respond to intensive intervention, the student may have a learning disability or other 

disability that requires further evaluation. Progress monitoring and other data collected over the course of 

the provided intervention should be examined during the evaluation process, along with data from 

appropriately selected measures (e.g., tests of cognition, language, perception, and social skills). In this 

way, effectively implemented RtI frameworks contribute to the process of disability identification by 

reducing inappropriate identification of students who might appear to have a disability because of 

inappropriate or insufficient instruction.  

 

Screening and progress monitoring data can be aggregated and used to compare and contrast the adequacy 

of the core curriculum as well as the effectiveness of different instructional and behavioral strategies for 

various groups of students within a school. For example, if 60 percent of the students in a particular grade 

score below the cut point on a screening test at the beginning of the year, school personnel might consider 

the appropriateness of the core curriculum or whether differentiated learning activities need to be added to 

better meet the needs of the students in that grade.  

 

For more information about implementing components of RtI, please see the following sources:  

 

• National Center on Response to Intervention (www.rti4success.org)  

Description: Evidence-based tools and assessments on tiered instruction, progress monitoring, and 

screening available under “Tools/Interventions” tab; considerations and ideas for teachers available for 

RTI stakeholders in Center’s library.  

 

• Florida Center for Reading Research (www.fcrr.org)  

Description: Reading interventions available for Pre-K – Grade 12; Instructional materials for 

practitioners in grades K – 5 available; information on progress monitoring and assessments. 

 

• Center on Instruction (www.centeroninstruction.org)  

Description: Resources and research articles available on developing and implementing RtI in schools  

 

• What Works Clearinghouse (http://ies.ed.gov/ncee/wwc/)  

Description: Practice guides on reading and mathematics interventions available under “Publications and 

Products” and reviews of the evidence base for published interventions.  

 

• Best Evidence Encyclopedia (www.bestevidence.org)  

Description: Provides summaries about the evidence supporting educational programs for children grades 

K – 12.  

 

• RTI Action Network (www.rtinetwork.org/essential/assessment)  

Description: Articles 
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District Procedures 
 

Procedures to Determine Tiered Services (TS)  
 

Eligibility for Tiered Services: Identification for Tiered Services and intensity of service is based on 

multiple measures for each grade and subject area: Grades K-5 reading and math. For the 2012-2013 

school year students are identified for Tiered Services based on the following criteria: 

 

Tier 1 Tier 2 Tier 3 Tier 4/Special Education 

� All students receive core 

instruction in reading and 

math.  

� Instruction within the 

core curriculum is 

differentiated to meet 

individual student needs.  

� In reading, differentiated 

instruction should be 

based on data from 

Reading Street 

assessments (Success 

Tracker). 

� Ongoing monitoring of 

student skills using the 

core curriculum 

assessments 

(Reading/Math).  

 

� Below Benchmark Target 

Scores on AIMSweb 

(Reading or Math).  

� Low performance on core 

unit tests. 

� Grades K – 8: score a 

Level 2 on NYS 

Assessments.  

 

� Below Benchmark Target 

Scores on AIMSweb 

(Reading or Math).  

� Low performance on core 

unit tests. 

� Grades K – 8: score a 1 

on NYS Assessments. 

 

� Students have been 

determined to be in need 

of special education 

services by the 

Committee on Special 

Education. 

� The Dual-Discrepancy 

model (difference in rate 

and level of progress) will 

be used to help determine 

if a student is eligible for 

special education 

services.    

� Student goals and 

progress are monitored 

based on their Individual 

Education Plan (IEP). 

� Students can also receive 

intervention at Tiers 1 

through 3 if appropriate 

and consistent with their 

IEP. These would be in 

addition to individualized 

intervention.  

 
Exiting Tiered Services: The GLIT team will use multiple measures/sources of data to determine if a 

student is achieving the standards necessary to return to a lower tier:  

� Return to Tier 1 supports only from Tier 2: Student has met benchmark criteria or data 

demonstrates (3 data points above the goal line with grade level consistent rate of improvement) 

benchmark criteria on grade level will be met for the next benchmarking period.  

� Return to Tier 2 supports only from Tiers 3-4: Student has meet individual goals based on data 

(3 data points above the goal line with consistent rate of improvement). Student has demonstrated 

he/she is able to achieve on grade level benchmark criteria with continued lower intensity support 

provided in Tier 2.  
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Tiered Services (TS) Criteria 
 

Subject  Grade Multiple Measures Success Criteria 

R
ea

d
in

g
 K – 5

th
 

AIMSWeb Tests of Early Literacy 

(LSF, PSF, NWF, R-CBM, MAZE) 

Student is meeting the Benchmark criteria. See attachment for specific 

benchmarks per assessment and grade level. 

NYS ELA Assessment: Grades 3 - 5 Level 3 or 4 

6
th

  – 8
th

 

AIMSweb R-CBM/MAZE  6-8 Student is meeting the Benchmark criteria. Refer to AIMSweb for AIMSweb 

Aggregate Norms 40
th

 and 20
th

 percentile (updated yearly). 

NYS ELA Assessment: Grades 6 - 8 Level 3 or 4 

M
a
th

 

K  
AIMSweb Tests of Early Numeracy 

(OCM, NIM, QDM, MNM) 

Student is meeting the Benchmark criteria. Refer to AIMSweb Aggregate Norms 

40
th

 and 20
th

 percentiles (updated yearly).  

1
st
 

AIMSweb Tests of Early Numeracy 

(OCM, NIM, QDM, MNM) 

Student is meeting the Benchmark criteria. Refer to AIMSweb Aggregate Norms 

40
th

 and 20
th

 percentiles (updated yearly). 

AIMSweb M-COMP Student is meeting the Benchmark criteria. Refer to AIMSweb Aggregate Norms 

40
th

 and 20
th

 percentiles (updated yearly). 

2
nd

  – 8
th

 

AIMSweb M-CAP/M-COMP Student is meeting the Benchmark criteria.  Refer to AIMSweb Aggregate Norms 

40
th

 and 20
th

 percentiles (updated yearly). 

  

NYS Math Assessment: Grades 3 – 8 Level 3 or 4 
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Tiered Services (TS) Program Description 

Kindergarten – 5
th

 Grade 

 Tier 1 Tier 2 Tier 3 Special Education/Tier 4 

INTENSITY OF 

SERVICE 

Core instruction for all students in 

reading and math 

In addition to Tier 1: Minimum 2 x a 

week for 30-40 minutes  

 

 

Support provided in addition to Tier 1 

and Tier 2 

 

3 x week or more for 30 minutes or 

more 

 

Additional support identified by IEP  

 

Tier 1-3 support provided as deemed 

appropriate by CSE and if supporting 

areas of need  

 

Daily for 30 minutes or more   

GROUPING Differentiated small group 

instruction in the classroom 

Small Group: 9 – 12 students 

recommended 

Small Group: 6 – 8 students 

recommended 

Individual or Small Group: 1–5 

students recommended 

STAFFING Classroom teacher, consultation with 

Reading/Math Specialists  

Classroom teacher, Reading/Math 

Specialists,  Special Education 

Teachers, or teacher aides 

Reading/Math Specialists, or Special 

Education Teachers 

Reading/Math Specialists, or Special 

Education Teachers 

PROGRAM/ 

INSTRUCTIONAL 

SUPPORT 

� Use of differentiated 

instructional strategies based on 

student need which includes: 

o Adjusting content, grouping 

practices, and teaching methods, 

as well as varying assignments 

and materials 

o Utilizing effective teaching 

strategies and a variety of 

instructional strategies such as 

direct instruction, cooperative 

learning and information 

processing 

o Classroom teachers will 

identify similar skills needed and 

use flexible grouping for 

instruction based on student need 

o Grade level teachers will meet 

on a regular basis to review core 

program assessment information 

to monitor progress of grade 

level and core instruction 

effectiveness.   

 

� Tier 1 Support 

� Standard Protocol Intervention  

�  Small group with similar needs 

instruction and collaboration with 

classroom teachers 

�  GLIT, Reading/Math Specialists, 

and Special Education Teachers 

regularly (every 4-6 weeks and as 

needed) reviews assessment (Core 

and CBM) information to monitor 

progress of individual students 

� Tier 1 Support 

� Tier 2 Support if appropriate for skill 

� Individualized intervention based on 

problem-solving model 

� Individual or small group instruction 

for intensive skill instruction   

�  TIP meets regularly (every 4-6 

weeks) to reviews CBM progress 

monitoring data  

 

� Tier 1 Support if appropriate or 

consider alternate core 

� Tier 2-3 Support if appropriate for 

skill 

� Individualized intervention consistent 

with IEP goals  

� Individual or small group instruction 

for intensive skill instruction   

�  TIP meets regularly (every 4-6 

weeks) to review CBM progress 

monitoring data  

� CSE meets according to NYS Part 

200 Special Education Regulations  
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PROGRESS 

MONITORING/ 

ASSESSMENTS 

READING: 

� Benchmark Screenings 3 x a year 

(fall, winter, spring) AIMSWeb 

� Analysis of weekly assessments 

and unit tests. Students with low 

performance in the core are 

referred to GLIT.  

MATH: 

� Benchmark Screenings 3 x a year 

(fall, winter, spring) AIMSweb 

 

READING: 

� Skill deficit areas monitored bi-

weekly or monthly (weekly tests, 

AIMSWeb, and/or teacher created 

CBM) 

MATH: 

� Skill deficit areas monitored bi-

weekly or monthly (AIMSweb 

and/or teacher created CBM) 

 

READING: 

� Skill deficit areas monitored weekly 

(AIMSWeb and/or teacher created 

CBM) 

MATH: 

� Skill deficit areas monitored weekly 

(AIMSweb and/or teacher created 

CBM) 

 

READING: 

� Skill deficit areas monitored 1-2 x 

per week (DIBELS Next, and/or 

teacher created CBM) 

MATH: 

� Skill deficit areas monitored 1-2 x 

per week (AIMSweb and/or teacher 

created CBM) 
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Tiered Services (TS) Program Description 

6
th

 Grade – 8
th

 Grade 

 Tier 1 Tier 2 Tier 3 Special Education/Tier 4 

INTENSITY OF 

SERVICE 

Core Reading Instruction Grade 6 

 

Minimum 1 every 6 day cycle (A-F), 

AIS for 25-30 minutes.  

 

Support in addition to Tier 1  

 

Minimum 2 every 6 day cycle (A-

F) for 25-30 minutes. 

 

Support provided in addition to 

Tier 1 and Tier 2 

 

Support identified by CSE and documented 

in the IEP  

 

Tier 1-3 support provided as deemed 

appropriate by Grade Level Intervention 

Team 

GROUPING Large Group Instruction Small Group: 12 – 15 students 

recommended 

Small Group: 8 – 12 students 

recommended 

Individual or Small Group: 1–5 students 

recommended 

STAFFING Classroom Teacher with some 

Intervention Teacher Support 

Classroom Teacher, Reading 

Specialists,  Special Education 

Teachers, or Teacher Aides 

Reading Specialists or Special 

Education Teachers 

Reading Specialists or Special Education 

Teachers 

PROGRAM/ 

INSTRUCTIONAL 

SUPPORT 

� Use of differentiated 

instructional strategies based on 

student need which includes: 

o Adjusting content, grouping 

practices, and teaching 

methods, as well as varying 

assignments and materials 

o Utilizing effective teaching 

strategies and a variety of 

instructional strategies such as 

direct instruction, cooperative 

learning and information 

processing 

o Classroom teachers will 

identify similar skills needed 

and use flexible grouping for 

instruction based on student 

need 

o Grade level teachers will 

meet on a regular basis to 

review core program 

assessment information to 

monitor progress of grade level 

and core instruction 

effectiveness.   

� Tier 1 Support 

�  Smaller group with similar needs 

� Instruction and collaboration with 

classroom teachers 

�  GLIT and Special Education 

Teachers review assessment 

information every 6-8 weeks to 

monitor progress of individual 

students 

� Tier 1 Support 

� Tier 2 Support if appropriate for 

skill 

� Standard protocol intervention 

with Corrective Reading 

� Smaller grouping for intensive 

skill instruction 

 

� Tier 1 Support if appropriate or consider 

alternate core 

� Tier 2-3 Support if appropriate 

� Individualized intervention consistent 

with IEP goals 

� Individual or small group instruction for 

intensive skill instruction 

� CSE meets according to NYS Part 200 

Special Education Regulations  
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PROGRESS 

MONITORING/ 

ASSESSMENTS 

READING: 

� Benchmark Screenings 3 x a 

year (fall, winter, spring) 

AIMSWeb 

� Analysis of weekly assessments 

and unit tests. Students with 

low performance in the core 

are referred to GLIT.  

 

READING: 

� Skill deficit areas monitored bi-

weekly or monthly (weekly 

tests, AIMSWeb) 

 

READING: 

� Skill deficit areas 

monitored weekly or bi-

weekly (Corrective 

Reading) 

 

READING: 

� Skill deficit areas monitored 1 x 

per week (AIMSWeb and/or 

teacher created CBM) 
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Tiered Services Parent Notification Requirements 
 

Notification of Tiered Services 

� District notification letter to include: 

o dates when service will start 

o reasons why student needs Tiered Services: 

♦ subject area(s) identified 

♦ results of multiple measures 

♦ summary of services to be provided 

♦ frequency and intensity of service 

♦ expectations of students in relation to grade level performance(meeting benchmark 

criteria) 

♦ consequences of not achieving expected performance levels  

� Additional notification required for Tiered Services at Tier 3 or 4 

o strategies for increasing the student’s rate of learning 

o the parents’ right to request an evaluation for special education programs and/or services 

� See appendix for sample letter 

 

Notification of End of Tiered Services 

� District notification letter to include: 

o when services are to be discontinued 

o overview of student’s progress 

♦ performance level student has attained to qualify for ending Tiered Services (results 

of multiple measures) 

♦ assessments used in determining student’s levels of performance 

� See appendix for sample letter 

 

Ongoing Communication 

� Fall teacher conferences 

� Quarterly reports 

� Phone calls 

� District website 

� Parent conferences or other informal consultations each semester 

� Suggestions for working with students at home 
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Classroom Teachers 

 

Intervention Providers 
GLURT 

(Grade Level Universal Review 

Team) 

GLIT 
(Grade Level Intervention 

Team) 

CSE 
(Committee on Special 

Education) 

� Co-teaching with 

intervention providers  

 
� Core instruction (80–90 

minutes of reading 

instructions per day) 

 

� Core reading program 

assessments (i.e., weekly 

tests, unit tests, and other 

appropriate measures) 

 

� AIMSweb or CBM 

progress monitoring on 

an individual as needed 

basis 

 

� Tier 1 interventions 

(small group, 

differentiated, during the 

90 minute block) 

 

� Documentation of Tier 1 

interventions 

 

� Co-teaching within the 

general education setting.  

 
� Providing differentiated 

instruction in the general 

education setting.  

 

AND 

 

� Tier 2 interventions (30 

minutes per day) in 

addition to 90 minutes 

 
� Progress monitoring (bi-

weekly or monthly) and 

diagnostic assessment. 

 
� Documentation of Tier 2 

interventions. 

 

AND 

 
� Tiers 3-4 interventions 

(30 minutes per day in 

addition to Tier 1 and 

Tier 2). 

 
� Progress monitoring 

(weekly) and diagnostic 

assessments (as 

necessary). 

 
� Documentation of Tier 3 

or 4 interventions. 

� Team Members (meet 3x 

per year after benchmark 

period): 

- Classroom teachers 

- Principal  

- School Psychologist 

 
� Analyze benchmark data 

to inform 

instruction/grouping 

- AIMSweb 

 

� Determine Tier 1 general 

programmatic 

instructional practices 

and needs. Refer 

students to GLIT based 

on benchmark data 

 
� Provide documentation 

of decisions made 

regarding instructional 

recommendations 

 

� Team Members: 

- Classroom teachers 

- Intervention providers 

- School Psychologist 

- Principal (as needed) 

 
� Analyze benchmark data 

to inform instruction & 

groupings 

- AIMSweb 

- Diagnostic 

Assessments 

 

� Determine Tier 2 

interventions for 

individual students 

 
� Follow a problem-solving 

model to determine 

individualized Tier 2-3 

interventions 

 

� Analyze/revise Tier 2-3 

intervention plans based 

on progress monitoring 

data 

 

� Document decisions 

regarding instructional 

changes 

 
� Refer individual students 

(Tiers 2-3) to Tier 4 

 

� Multi-disciplinary team 

(in accordance with Part 

200 of NYS Special 

Education Regulations) 

 

� Analyze all data across 

settings 

 

� Review documentation of 

Tier 1, 2, 3, and 4 

interventions 

 

� Decides individual student 

goals, progress monitoring 

methods, additional 

support services, and 

accommodations to 

provide to enable the 

student to be successful. 

 

� Determines classification 

and declassification 

decisions (in accordance 

with Part 200 of NYS 

Special Education 

Regulations) 
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 District Benchmarks
DIBELS Next: Summary of Benchmark Goals and Cut Points for Risk  

                  
DIBELS Composite Score 

26 122 119 113 130 155 141 190 238 220 285 330 290 330 391 357 372 415 
13 85 89 97 100 111 109 145 180 180 235 280 245 290 330 258 310 340 

        
 

 
 

 
 

       
 

 
 First Sound Fluency (FSF) 

10 30   
5 20 

  
Letter Naming Fluency (LNF) 

No benchmark set for LNF  

 
 

   

Phoneme Segmentation Fluency (PSF) 

20 40 40    
10 25 25 

   
Nonsense Word Fluency (NWF) 

Correct 

Letter 

Sounds 

17 28 27 43 58 54 
8 15 18 33 47 35 

  

 

Whole 

Words 

Read 

1 8 13 13 

0 3 6 6 

     
DIBELS Oral Reading Fluency (DORF) 

Words 

Correct 
23 47 52 72 87 70 86 100 90 103 115 111 120 130 
16 32 37 55 65 55 68 80 70 79 95 96 101 105 

               
DAZE 

8 11 19 15 17 24 18 20 24 
5 7 14 10 12 20 12 13 18 

Beg Mid End Beg Mid End Beg Mid End Beg Mid End Beg Mid End Beg Mid End 

Kindergarten First Grade Second Grade Third Grade Fourth Grade Fifth Grade 

DIBELS Composite Scores: A combination of multiple DIBELS scores, which provides the best 

overall estimate of the student’s reading proficiency. 

BENCHMARK GOAL (large number in top of each box): Students scoring at or above the 

benchmark goal have the odds in their favor (approximately 80%-90%) of achieving later 

importing reading outcomes. These scores are identified as At or Above Benchmark and the 

students are likely to need Core Support. 

CUT POINT FOR RISK (small number in each box): Students scoring below the cut point for risk 

are unlikely (approximately 10%-20%) to achieve subsequent goals without receiving additional, 

targeted instructional support. These scores are identified as Well Below Benchmark and the 

students are likely to need Intensive Support. 

Scores below the benchmark goal and at or above the cut point for risk are identified as Below 

Benchmark. In this range, a student’s future performance is harder to predict, and these students 

are likely to need Strategic Support. 

***For more detailed information please refer to the DIBELS Next Benchmark Goals and 

Composite Score document available at http://dibels.org/*** 
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BENCHMARK TARGETS BY GRADE LEVEL 

DIBELS Next & AIMSweb Measures 

 

 

 

 

 

 

 

 

 

 

 

Measure Beginning of Year Middle of Year End of Year 
Performance Status Performance Status Performance Status 

 

DIBELS Next: Kindergarten Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

26+ 
At or Above 

Benchmark 
122+ 

At or Above 

Benchmark 
119+ 

At or Above 

Benchmark 

13-25 
Below 

Benchmark 
85-121 

Below 

Benchmark 
89-118 

Below 

Benchmark 

0-12 
Well Below 

Benchmark 
0-84 

Well Below 

Benchmark 
0-88 

Well Below 

Benchmark 

FSF 

10+ 
At or Above 

Benchmark 
30+ 

At or Above 

Benchmark 

 

5-9 
Below 

Benchmark 
20-29 

Below 

Benchmark 

0-4 
Well Below 

Benchmark 
0-19 

Well Below 

Benchmark 

PSF 

 
20+ 

At or Above 

Benchmark 
40+ 

At or Above 

Benchmark 

10-19 
Below 

Benchmark 
25-39 

Below 

Benchmark 

0-9 
Well Below 

Benchmark 
0-24 

Well Below 

Benchmark 

NWF -CLS 

 
17+ 

At or Above 

Benchmark 
28+ 

At or Above 

Benchmark 

8-16 
Below 

Benchmark 
15-27 

Below 

Benchmark 

0-7 
Well Below 

Benchmark 
0-14 

Well Below 

Benchmark 

 

 

 

 

 

 

 

 

 

 

 

 

Key 
Please note the origin of the targets: 
Striped boxes: Measure not given during this benchmark period 

White boxes = DIBELS Next Targets 
***PLEASE NOTE*** The benchmark goal is the number provided in the At or Above 

Benchmark row. The cut point for risk is the first number provided in the Below Benchmark row. 

The measure Letter Naming Fluency (LNF) will be used for Kindergarten screening only.  
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Measure Beginning of Year Middle of Year End of Year 
Performance Status Performance Status Performance Status 

 

DIBELS Next: First Grade Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

113+ 
At or Above 

Benchmark 
130+ 

At or Above 

Benchmark 
155+ 

At or Above 

Benchmark 

97-112 
Below 

Benchmark 
100-129 

Below 

Benchmark 
111-154 

Below 

Benchmark 

0-96 
Well Below 

Benchmark 
0-99 

Well Below 

Benchmark 
0-110 

Well Below 

Benchmark 

PSF 

40+ 
At or Above 

Benchmark 

 25-39 
Below 

Benchmark 

0-24 
Well Below 

Benchmark 

NWF -CLS 

27+ At or Above 

Benchmark 
43+ 

At or Above 

Benchmark 
58+ 

At or Above 

Benchmark 

18-26 Below 

Benchmark 
33-42 

Below 

Benchmark 
47-57 

Below 

Benchmark 

0-17 Well Below 

Benchmark 
0-32 

Well Below 

Benchmark 
0-46 

Well Below 

Benchmark 

NWF-WWR 

1+ At or Above 

Benchmark 
8+ 

At or Above 

Benchmark 
13+ 

At or Above 

Benchmark 

0 Below 

Benchmark 
3-7 

Below 

Benchmark 
6-12 

Below 

Benchmark 

 
0-2 

Well Below 

Benchmark 
0-5 

Well Below 

Benchmark 

DORF Words 

Correct 

 
23+ 

At or Above 

Benchmark 
47+ 

At or Above 

Benchmark 

16-22 
Below 

Benchmark 
32-46 

Below 

Benchmark 

0-15 
Well Below 

Benchmark 
0-31 

Well Below 

Benchmark 

DORF Accuracy  

 
78%+ 

At or Above 

Benchmark 
90%+ 

At or Above 

Benchmark 

68%-77% 
Below 

Benchmark 
82%-89% 

Below 

Benchmark 

0%-67% 
Well Below 

Benchmark 
0%-81% 

Well Below 

Benchmark 
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Measure Beginning of Year Middle of Year End of Year 

Performance Status Performance Status Performance Status 

 

DIBELS Next: Second Grade Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

141+ 
At or Above 

Benchmark 
190+ 

At or Above 

Benchmark 
238+ 

At or Above 

Benchmark 

109-140 
Below 

Benchmark 
145-189 

Below 

Benchmark 
180-237 

Below 

Benchmark 

0-108 
Well Below 

Benchmark 
0-144 

Well Below 

Benchmark 
0-179 

Well Below 

Benchmark 

NWF -CLS 

54+ 
At or Above 

Benchmark 

 35-53 
Below 

Benchmark 

0-34 
Well Below 

Benchmark 

NWF-WWR 

13+ At or Above 

Benchmark 

 
6-12 Below 

Benchmark 

0-5 Well Below 

Benchmark 

DORF Words 

Correct 

52+ 
At or Above 

Benchmark 
72+ 

At or Above 

Benchmark 
87+ 

At or Above 

Benchmark 

37-51 
Below 

Benchmark 
55-71 

Below 

Benchmark 
65-86 

Below 

Benchmark 

0-36 
Well Below 

Benchmark 
0-54 

Well Below 

Benchmark 
0-64 

Well Below 

Benchmark 

DORF Accuracy 

90% 
At or Above 

Benchmark 
96%+ 

At or Above 

Benchmark 
97%+ 

At or Above 

Benchmark 

81%-89% 
Below 

Benchmark 
91%-95% 

Below 

Benchmark 
93%-96% 

Below 

Benchmark 

0%-80% 
Well Below 

Benchmark 
0%-90% 

Well Below 

Benchmark 
0%-92% 

Well Below 

Benchmark 
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Measure Beginning of Year Middle of Year End of Year 
Performance Status Performance Status Performance Status 

 

DIBELS Next: Third Grade Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

220+ 
At or Above 

Benchmark 
285+ 

At or Above 

Benchmark 
330+ 

At or Above 

Benchmark 

180-219 
Below 

Benchmark 
235-284 

Below 

Benchmark 
280-329 

Below 

Benchmark 

0-179 
Well Below 

Benchmark 
0-234 

Well Below 

Benchmark 
0-279 

Well Below 

Benchmark 

DORF Words 

Correct 

70+ 
At or Above 

Benchmark 
86+ 

At or Above 

Benchmark 
100+ 

At or Above 

Benchmark 

55-69 
Below 

Benchmark 
68-85 

Below 

Benchmark 
80-99 

Below 

Benchmark 

0-54 
Well Below 

Benchmark 
0-67 

Well Below 

Benchmark 
0-79 

Well Below 

Benchmark 

DORF Accuracy 

95%+ At or Above 

Benchmark 
96%+ 

At or Above 

Benchmark 
97%+ 

At or Above 

Benchmark 

89%-94% 
Below 

Benchmark 
92%-95% 

Below 

Benchmark 
94%-96% 

Below 

Benchmark 

0%-88% 
Well Below 

Benchmark 
0%-91% 

Well Below 

Benchmark 
0%-93% 

Well Below 

Benchmark 

DAZE Adjusted 

Score 

8+ 
At or Above 

Benchmark 
11+ 

At or Above 

Benchmark 
19+ 

At or Above 

Benchmark 

5-7 
Below 

Benchmark 
7-10 

Below 

Benchmark 
14-18 

Below 

Benchmark 

0-4 
Well Below 

Benchmark 
0-6 

Well Below 

Benchmark 
0-13 

Well Below 

Benchmark 
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Measure Beginning of Year Middle of Year End of Year 
Performance Status Performance Status Performance Status 

 

DIBELS Next: Fourth Grade Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

290+ 
At or Above 

Benchmark 
330+ 

At or Above 

Benchmark 
391+ 

At or Above 

Benchmark 

245-289 
Below 

Benchmark 
290-329 

Below 

Benchmark 
330-390 

Below 

Benchmark 

0-244 
Well Below 

Benchmark 
0-289 

Well Below 

Benchmark 
0-329 

Well Below 

Benchmark 

DORF Words 

Correct 

90+ 
At or Above 

Benchmark 
103+ 

At or Above 

Benchmark 
115+ 

At or Above 

Benchmark 

70-89 
Below 

Benchmark 
79-102 

Below 

Benchmark 
95-114 

Below 

Benchmark 

0-69 
Well Below 

Benchmark 
0-78 

Well Below 

Benchmark 
0-94 

Well Below 

Benchmark 

DORF Accuracy 

96%+ 
At or Above 

Benchmark 
97%+ 

At or Above 

Benchmark 
98%+ 

At or Above 

Benchmark 

93%-95% 
Below 

Benchmark 
94%-96% 

Below 

Benchmark 
95%-97% 

Below 

Benchmark 

0%-92% 
Well Below 

Benchmark 
0%-93% 

Well Below 

Benchmark 
0%-94% 

Well Below 

Benchmark 

DAZE Adjusted 

Score 

15+ 
At or Above 

Benchmark 
17+ 

At or Above 

Benchmark 
24+ 

At or Above 

Benchmark 

10-14 
Below 

Benchmark 
12-16 

Below 

Benchmark 
20-23 

Below 

Benchmark 

0-9 
Well Below 

Benchmark 
0-11 

Well Below 

Benchmark 
0-19 

Well Below 

Benchmark 
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Measure Beginning of Year Middle of Year End of Year 
Performance Status Performance Status Performance Status 

 

DIBELS Next: Fifth Grade Benchmark Goals and Cut Points for Risk 

DIBELS 

COMPOSITE 

SCORE 

357+ 
At or Above 

Benchmark 
372+ 

At or Above 

Benchmark 
415+ 

At or Above 

Benchmark 

258-356 
Below 

Benchmark 
310-371 

Below 

Benchmark 
340-414 

Below 

Benchmark 

0-257 
Well Below 

Benchmark 
0-309 

Well Below 

Benchmark 
0-339 

Well Below 

Benchmark 

DORF Words 

Correct 

11+ 
At or Above 

Benchmark 
120+ 

At or Above 

Benchmark 
130+ 

At or Above 

Benchmark 

96-110 
Below 

Benchmark 
101-119 

Below 

Benchmark 
105-129 

Below 

Benchmark 

0-95 
Well Below 

Benchmark 
0-100 

Well Below 

Benchmark 
0-104 

Well Below 

Benchmark 

DORF Accuracy 

98%+ 
At or Above 

Benchmark 
98%+ 

At or Above 

Benchmark 
99%+ 

At or Above 

Benchmark 

95%-97% 
Below 

Benchmark 
96%-97% 

Below 

Benchmark 
97%-98% 

Below 

Benchmark 

0%-94% 
Well Below 

Benchmark 
0%-95% 

Well Below 

Benchmark 
0%-96% 

Well Below 

Benchmark 

DAZE Adjusted 

Score 

18+ 
At or Above 

Benchmark 
20+ 

At or Above 

Benchmark 
24+ 

At or Above 

Benchmark 

12-17 
Below 

Benchmark 
13-19 

Below 

Benchmark 
18-23 

Below 

Benchmark 

0-11 
Well Below 

Benchmark 
0-12 

Well Below 

Benchmark 
0-17 

Well Below 

Benchmark 
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Appendix 

 

 
Team Forms  

GLURT 

GLIT (AIMSweb RtI Profile) 

TIP (AIMSweb RtI Profile) 

 

 

Intervention Documentation Forms 
FAA/AIP 

FBA/BIP 

 

Tiered Services Parent Notification Letters 
Notification of Tiered Services 

Notification of End of Tiered Services  
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Allegany-Limestone Central Schools 

Grade Level Universal Review Team (GLURT) 
 

Screening and General Programmatic Intervention Recording Form  

 
Grade: ___________ Date: ____________ Area: ____ Reading ____ Math ____ Behavior    

 

Assessment: ____ DIBELS Next ____ AIMSweb (Math/Behavior/Reading [M.S.])   

 

Meeting: ____ Beginning ____ Midyear ____ End of Year 

 

Team Members Present: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 
Target Skill: Percentage of students at proficient level based on benchmark  

 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Goal for next quarter: Percentage of students at proficient level based on benchmark  

 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Strategies selected for implementation in all Tier 1 settings this quarter 

 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________ 
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Students identified for referral to GLIT for Tier 2 intervention:  

 

Name Assessment Measure Score 
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Allegany –Limestone Central School 
  

      3131 Five Mile Road         Allegany, New York        14706                    www.alli.wnyric.org    
                                      

 

 

 

 

FUNCTIONAL ACADEMIC ASSESSMENT 

SUMMARY 
 

 

Student:  

Teacher:  

Grade:  

Intervention type: ____Reading _____Math 

Interventionist:  

 

Report Date:      
Start Date:  

Review Date:  

Referred by: ____GLIT/TIP ____Teacher 

_____Parent ____Other (Specify) 

 

 

 

Team Members: Who was involved in the process? 

 

Name & Title 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

 

 

Intervention Settings: Where will the plan be used? 

 

Setting: ____Push in ____Pull out 

 

Times per week: ___2x ___3x ____Other (Specify) 

 

Duration: ____15 min ____20 min ____30 min ____Other (Specify) 

 

CONSULTATION  
Who will follow-up and provide on going support to interventionist?  

Consultant: 

 

Type of consultation: ____Follow-up ____On going ____Other (Specify) 

 

Frequency: ____Weekly ____Bi-monthly _____Other (Specify) 
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ACADEMIC STRENGTHS 
What academic strengths does the student possess, specify areas? 

 

 

 

 

 

 

 

ACADEMIC CONCERNS 
What academic strengths are there, specify areas? 

 

 

 

 

 

 

DESCRIPTION OF MOTIVATORS 
What are the student’s interests, likes, and preferred rewards? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ALCS District RTI Plan 8-2011 

Page 43 of 60 

 

 

 

***Please include graphs/charts here*** 

 

 

 

 

 

 

DESCRIPTION OF ACADEMIC SKILLS 
Describe and define the skill to be worked. Include data describing current level of performance/Baseline. Also include expected 

level of performance for the skill. Baseline data should be from CBM.  

Description of Skill  

(what is to be worked on) 

 

 

 

Baseline  

(current level of performance) 

 

 

Goal 

(expected level of performance) 
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ACADEMIC INTERVENTION PLAN (AIP) 
 
Intervention Components: Describe the intervention plan and how it will be carried out.   

 

Other supports needed to improve the student’s life: 

 

1)   

 

2) 

 

 

PROGRESS MONITORING/FOLLOW-UP 
What information will be gathered to assess the effectiveness of the Academic Intervention Plan? 

Information to be collected 

 

1)   

 

 

2)   

 

 

How Often? 

 

1)   

 

 

2)   

When will the plan be reviewed (approximate date or length of time)? 
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Allegany –Limestone Central School 
  

      3131 Five Mile Road         Allegany, New York        14706                    www.alli.wnyric.org    
                                      

 

 

 

FUNCTIONAL BEHAVIORAL ASSESSMENT 

SUMMARY 
 

 

Student:  

 

 

Date:    
 

 

Team Members: Who was involved in the process? 

 

Name & Title 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

______________________                     ______________________________________ 

 

 

Intervention Settings: Where will the plan be used? 

 

 

 

 

STUDENT STRENGTHS 
What strengths, social skills, or appropriately developed coping skills does the student possess? 
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DESCRIPTION OF BEHAVIOR & GOALS 
What exactly does the student say or do that is a problem? 

Description of Behavior 

(what he or she says or does) 

 

1)  

 

 

Baseline Estimate 

(how often or how long) 

 

1)  

Goal 

(what you want the student to do) 

 

1)  

 

SUMMARY/HYPOTHESIS STATEMENTS 
 

When this occurs...  

(describe contextual factors or triggers) 

The student does… 

(describe behavior) 

To get or avoid… 

(describe consequences) 
 

1)  

 

 

 

 

1)  

 

 

1)  
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BEHAVIOR INTERVENTION PLAN (BIP) 
 
Intervention Components: What strategies will be used based on the summary/hypothesis statements to help 

the student reach the behavioral goals?   

 

Prevention Strategies 

 

Replacement Behaviors 

 

Consequences/Responding 

Strategies 

What changes will be made to 

avoid problems, make difficult 

situations better, or prompt 

positive behavior? 

 

1)  

 

 

 

 

 

 

 

 

 

 

 

 

 

What skills will be taught to 

replace the problem behavior? 

 

 

 

1)   

How will you respond to reward 

positive behavior and not 

problem behavior? 

 

 

1)  

 

 

   

Other supports needed to improve the student’s life: 

 

1)   
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PROGRESS MONITORING/FOLLOW-UP 
What information will be gathered to assess the effectiveness of the Behavior Intervention Plan? 

Information to be collected 

 

1)  

 

 

How Often? 

 

1)   

When will the plan be reviewed (approximate date or length of time)? 

 

 

CRISIS MANAGEMENT 
 

Is a plan needed to insure the safety of the student, other people, and the surroundings? 

 

_____ yes ___ _ no 

 

If so, describe the strategies: 
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Allegany –Limestone Central School 
  

      3131 Five Mile Road         Allegany, New York        14706                    www.alli.wnyric.org  
  
                                      

Date:  
 
Dear Parent(s),  
 
Our goal is to help your child achieve the requirements needed to successfully meet the Common Core 
Learning Standards. With this in mind, ______________________ has been recommended to receive 
Tiered Services for ___Reading/ELA ___Mathematics, starting on ________________, due to: 
 
_____ Assessment scores (please see attached score report) 

� DIBELS Next 
� AIMSweb Math Measures 
� NYS Assessments 
� Diagnostic  

_____ Recommendation of GLIT** or TIP** 
_____ Other ___________________ 
 
Your child’s teacher and the Tiered Specialist(s) will work together to assist him/her with 
___Reading/ELA ___Math skills. We will be staying in touch with you through quarterly reports, e-mails, 
phone calls or scheduled conferences during the 2011-2012 school year. 
□ Tier 2 - Standard Protocol Intervention 

focusing on: 
□ Tier 3 or Tier 4 - Individualized 

Intervention focusing on:  

□ Reading areas to be addressed: □ Mathematics areas to be addressed: 
□ Phonological Awareness □ Computation 

□ Alphabetic Principle (Phonics) □ Concepts and Applications  

□ Vocabulary  

□ Fluency □ Writing 

□ Comprehension  

Your child will receive tiered services at least 30 min/day, 3 times/week. His/her progress will be 
monitored with standardized assessment tools with the following frequency: 
□ Monthly □ Bi-weekly □ Weekly 

The building problem solving teams (GLIT/TIP) will be actively involved in monitoring your child’s 
progress and/or making further instructional recommendations. As a parent you have the right to request 
an evaluation to be completed by the Committee on Special Education (CSE). If you have any questions 
or concerns, please contact me at school (375-6600 ext. 3). 
 
Sincerely,  
 
Mr. David Taylor 
Elementary Principal 
 
** GLIT = Grade Level Intervention Team  ** TIP = Team for Instruction Planning 
 

 

District Office              Middle/High School               Allegany-Limestone Elementary          Special Education                    Bus Garage 

716-375-6600         716-375-6600 Ext. 2110/2100            716-375-6600 Ext. 4172               716-375-6600 Ext. 4164           716-375-6612 

Fax: 375-6629                Fax:  375-6630                               Fax:  375-6628                             Fax: 375-6601                    Fax:  375-6627                                                                
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Allegany –Limestone Central School 
  

      3131 Five Mile Road         Allegany, New York        14706                    www.alli.wnyric.org 
   
                                      

 
 
 

 
 

Date:  
 
Dear Parent(s),  
 
Your child, ______________________ has received Tiered Services for __Reading/ELA 
__Mathematics. It has been determined that your child no longer requires these services for the following 
reason(s): 
 
_____ Assessment Scores (has met grade level success criteria) 
 
The assessments used were (please see attached score report): 
□ DIBELS Next 
□ AIMSweb Math Measures 
□ NYS Assessments 
□ Diagnostic  
□ Other ___________________ 
 
Congratulations to your child and to you, as parents.  Please continue to monitor the success and keep 
in close contact with the teacher. Homework is very important and time should be given at night with a 
special quiet place to concentrate when doing school work.   
 
The building problem solving teams (GLIT/TIP**) will continue to be actively involved in monitoring your 
child’s progress and/or making further instructional recommendations. If you have any questions or 
concerns, please contact me at school (375-6600 ext. 3). 
 
Sincerely,  
 
 
Mr. David Taylor 
Elementary Principal 
 
 
 
** GLIT = Grade Level Intervention Team  ** TIP = Team for Instruction Planning 
 

 
District Office              Middle/High School               Allegany-Limestone Elementary          Special Education                    Bus Garage 

716-375-6600         716-375-6600 Ext. 2110/2100            716-375-6600 Ext. 4172               716-375-6600 Ext. 4164           716-375-6612 

Fax: 375-6629                Fax:  375-6630                               Fax:  375-6628                             Fax: 375-6601                    Fax:  375-6627                                                                
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Frequently Asked Questions 
 

What Is at the Heart of RtI? 

♦ The purpose of RtI is to provide all students with the best opportunities to succeed in school, 

identify students with learning or behavioral problems, and ensure that they receive appropriate 

instruction and related supports. The goals of RtI are to (a) integrate all the resources to minimize 

risk for the long-term negative consequences associated with poor learning or behavioral 

outcomes, and (b) strengthen the process of appropriate disability identification.  

 

What Impact Does RtI Have on Students Who Are Not Struggling? 

♦ An important component of an effective RtI framework is the quality of the primary prevention 

level (i.e., the core curriculum), where all students receive high-quality instruction that is 

culturally and linguistically responsive and aligned to a state’s achievement standards. This allows 

teachers and parents to be confident that a student’s need for more intensive intervention or 

referral for special education evaluation is not due to ineffective classroom instruction. In a well 

designed RtI system, primary prevention (Tier 1) should be effective and sufficient for about 80 

percent of the student population.  

 

What Are Culturally and Linguistically Responsive Practices? 

♦ The use of culturally and linguistically responsive practices by teachers and other school staff 

involves purposeful consideration of the cultural, linguistic, and socioeconomic factors that may 

have an impact on students’ success or failure in the classroom. Attention to these factors, along 

with the inclusion of cultural elements in the delivery of instruction, will help make the strongest 

possible connection between the culture and expectations of the school and the culture(s) that 

students bring to school. Instruction should be differentiated according to how students learn, 

build on existing student knowledge and experience, and be language appropriate. In addition, 

decisions about secondary (Tier 2) and tertiary (Tier 3) interventions should be informed by an 

awareness of students’ cultural and linguistic strengths and challenges in relation to their 

responsiveness to instruction.  

 

What Are Differentiated Learning Activities? 

♦ Teachers use student assessment data and knowledge of student readiness, learning preferences, 

language, and culture to offer students in the same class different teaching and learning strategies 

to address their needs. Differentiation can involve mixed instructional groupings, team teaching, 

peer tutoring, learning centers, and accommodations to ensure that all students have access to the 

instructional program. Differentiated instruction is NOT the same as providing more intensive 

interventions to students with learning problems.  

 

What Is the RtI Prevention Framework? 

♦ RtI has four levels of prevention: primary (Tier 1), secondary (Tier 2), tertiary (Tier 3), and 

quaternary (Tier 4). Through this framework, student assessment and instruction are linked for 

data-based decision-making. If students move through the framework’s specified levels of 

prevention, their instructional programs becomes more intensive and more individualized to target 

their specific areas of learning or behavioral need.  
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What Is the Difference Between Evidence-Based Interventions and Research-Based 

Curricula? 

♦ We refer to an evidence-based intervention in this document as an intervention for which data 

from scientific, rigorous research designs have demonstrated (or empirically validated) the 

efficacy of the intervention. That is, within the context of a group or single-subject experiment or a 

quasi-experimental study, the intervention is shown to improve the results for students who 

receive the intervention. Research-based curricula, on the other hand, may incorporate design 

features that have been researched generally; however, the curriculum or program as a whole has 

not been studied using a rigorous research design, as defined by the Elementary and Secondary 

Education Act.  

 

Is RtI a Special Education Program?  

♦ No. RtI is not synonymous with special education. Rather, Special education is an important 

component of a comprehensive RtI framework that incorporates primary (Tier 1), secondary (Tier 

2), tertiary (Tier 3), and quaternary (Tier 4) levels of prevention. All school staff (e.g., principal, 

general educators, special educators, content specialists, school psychologists) should work 

together to implement their RtI framework and make decisions regarding appropriate intensity of 

interventions for students. Movement to less intensive levels of the prevention framework should 

be a high priority, as appropriate.  

 

What Does RtI Have To Do With Identifying Students for Special Education? 

How Does an RtI Framework Work in Conjunction With Inclusive School Models and 

Least Restrictive Environment? Aren’t Students Requiring More Intensive Levels of 

Instruction Removed From the General Education Classroom to Receive Those 

Services?  

♦ Within an RtI framework, the levels refer only to the intensity of the services, not where the 

services are delivered. Students may receive different levels of intervention within the general 

education classroom or in a separate location with a general education teacher or other service 

providers. This is an important decision for educators to consider carefully.   

 

Can Students Move Back and Forth Between Levels of the Prevention System?  

♦ Yes, students should move back and forth across the levels of the prevention system based on their 

success (response) or difficulty (Minimal response) at the level where they are receiving 

intervention, (i.e., according to their documented progress based on the data). Also, students can 

receive intervention in one academic area at the secondary (Tier 2), tertiary (Tier 3), and 

quaternary (Tier 4) level of the prevention system while receiving instruction in another academic 

area in primary prevention (Tier 1).  

 
What’s the Difference Between RtI and PBIS?  

♦ RtI and PBIS (Positive Behavioral Interventions and Supports) are related innovations that rely on 

a four-level prevention framework, with increasing intensity of support for students with learning 

or behavioral problems. Schools should design their RtI and PBIS frameworks in an integrated 

way to support students’ academic and behavioral development. For more information on PBIS, 

see www. pbis.org.  
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Glossary 
 

Accommodation: Accommodations are changes in instruction that enable children to demonstrate their 

abilities in the classroom or assessment/testing setting. Accommodations are designed to provide equity, 

not advantage, for children with disabilities. Accommodations might include assistive technology as well 

as alterations to presentation, response, scheduling, or settings. When used appropriately, they reduce or 

even eliminate the effects of a child’s disability, but do not reduce or lower the standards or expectations 

for content. Accommodations that are appropriate for assessments do not invalidate assessment results.   
 

Aim line: The aim line is also referred to as the goal line. It is the line on a graph that connects the 

intersection of the student’s initial performance level and date of that initial performance level to the 

intersection of the student’s year-end goal and the date of that year-end goal. It represents the expected 

rate of student progress over time.    
 

AYP-Adequate Yearly Progress: AYP is a statewide accountability system mandated by the No 

Child Left Behind Act (NCLB) of 2001. It requires each state to ensure that all schools and districts made 

Adequate Yearly Progress as defined by states and as approved by the US Department of Education. 

 

Benchmark Assessment: Benchmark Assessment and Universal Screening are essentially the same 

process. Benchmark Assessment is conducted three times a year (Fall, Winter, and Spring). It serves a few 

purposes. The first is to screen and monitor progress of every student at a particular grade level, school 

building, and district. This process allows educators to identify students who are in need of extra support 

and intervention on top of the core curriculum. Second it establishes local (school building & district) 

norms for performance in certain skill areas on a particular measure of performance. Finally, Benchmark 

Assessment is used to assess the effectiveness a school building’s or district’s core curriculum (is it 

meeting most of the students’ needs).    

 

Students At Risk for Poor Learning Outcomes: At risk students are students whose initial 

performance level or characteristics predict poor learning outcomes unless intervention occurs to 

accelerate knowledge, skill, or ability level.    
 

Core Curriculum: The core curriculum is the course of study deemed critical and usually made 

mandatory for all students of a school or school system. Core curricula are often instituted at the 

elementary and secondary levels by local school boards, Departments of Education, or other 

administrative agencies charged with overseeing education.  
 

Criterion-Referenced Assessment: Criterion-referenced assessment measures what a student 

understands, knows, or can accomplish in relation to a specific performance objective. It is typically used 

to identify a student’s specific strengths and weaknesses in relation to an age of grade level standard. It I 

does not compare students to other students.    
 

Curriculum-Based Assessment (CBA): CBA is a broader term than Curriculum-Based 

Measurement (CBM), as defined by Tucker (1987). CBM meets the three CBA requirements: (1) 

measurement materials are aligned with the school’s curriculum; (2) measurement occurs frequently; and 

(3) assessment information is used to formulate instructional decisions. (Tucker, J., 1987). Curriculum-

based assessment is not a fad. (The Collaborative Educator, 1, 4, 10.)   
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Curriculum-Based Measurement (CBM): CBM is an approach to measurement that is used to 

screen students or to monitor student progress in mathematics, reading, writing, and spelling. With CBM, 

teachers and schools can assess individual responsiveness to instruction. When a student proves 

unresponsive to the instructional program, CBM signals the teacher/school to revise that program. CBM 

is a distinctive form of CBA because of two additional properties: (1) Each CBM test is an alternate form 

of equivalent difficulty, and (2) CBM is standardized, with its reliability and validity well documented.  
 

Data Point: A data point is one score on a graph or chart, which represents a student’s performance at 

one point in time.  
  
Differentiated Instruction: Differentiated instruction refers to educators tailoring the curriculum, 

teaching environments, and practices to create appropriately different learning experiences for students in 

order to meet each student’s needs. To differentiate instruction is to recognize students’ varying interests, 

readiness levels, and levels of responsiveness to the standard core curriculum and to plan responsively to 

address these individual differences. There are four elements of the curriculum that can be differentiated 

content, process, products, and learning environment.     
 

Disproportionality: Disproportionality is the over- or under- representation of racially, culturally, 

ethnically or linguistically diverse groups of students in special education, restrictive learning 

environments, or school disciplinary actions (e.g., suspensions and expulsions) in comparison to other 

students.  

 

Dual Discrepancy: The difference between expected level of performance and expected rate of 

improvement of performance. Comparisons can be made to the student themselves, other students in a 

class, grade level, school, state, or country. If there is a discrepancy in both level of performance to a 

standard and rate of improvement in comparison to a standard than a dual discrepancy is said to exist and 

as such a strong case can be made that the student is not performing as expected and is in need of more 

intensive intervention. This may make the student eligible for special education.    
 

Early Intervening Services: Early intervening services are preventative components of No Child 

Left Behind and the Individuals with Disabilities Education Act of 2004. Early intervening services are 

implemented to benefit students who manifest risk for poor learning outcomes but have not been 

identified as needing special education or related services.  
 

Evidence-Based Practice: Evidence-based practices are educational practices and instructional 

strategies that are supported by scientific research studies.    
 

Fidelity of Implementation: Fidelity refers to the accurate and consistent provision of delivery of 

instruction in the manner in which it was designed or prescribed according to research findings and/or 

developers’ specifications. Five common aspects of fidelity include: adherence, exposure, program 

differentiation, students responsiveness, and quality of delivery.   
 

Formative Assessment: Formative assessment is a form of evaluation used to plan instruction in a 

recursive way. With formative assessment, student progress is systematically assessed to provide 

continuous feedback to both the student and the teacher concerning learning successes and failures. With 

formative assessment, teachers diagnose skill, ability, and knowledge gaps, measure progress, and 
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evaluate instruction. Formative assessments are not necessarily used for grading purposes. Examples 

include (but are not limited to): CBM, CBA, pre/post test, portfolios, benchmark assessments, quizzes, 

teacher observations, and teacher/student conferencing.  
 

Goal Line (sometimes referred to as an aim line): The goal line on a graph connects the 

intersection of the student’s initial performance level and date of that initial performance level to the 

intersection of the student’s year-end goal and the date of that year-end goal. It represents the expected 

rate of student progress over time.    
 

IDEA: IDEA stands for Individuals with Disabilities Education Improvement Act of 2004, also referred 

to as IDEA 2004. It was originally passed in 1975 with the latest reauthorization in 2004. It is a federal 

statute related to providing a free, appropriate, public education and early intervening services to students 

with disabilities from birth through age 21.  
 

Inclusion: Inclusion is a service delivery model where students with identified disabilities are educated 

with general education age/grade-level peers.    
 

Intensive Intervention: Intensive academic and/or behavioral interventions are characterized by their 

increased focus for students who fail to respond to less intensive forms of instruction. Intensity can be 

increased through many dimensions including length, frequency, and duration of implementation. Within 

RtI, intensive is sometimes referred to as tertiary intervention (Tier 3).   
 

Modifications: Modifications are alterations that change, lower, or reduce learning expectations. 

Modifications can increase the gap between the achievement of students with disabilities and expectations 

for proficiency at a particular grade level.    
 

Learning Disability: The IDEA 2004 definition of a Learning Disability/Specific Learning Disability 

is: The child does not achieve adequately for the child’s age or to meet State-approved grade-level 

standards in one of more of the following areas, when provided with learning experiences and instruction 

appropriate for the child’s age or State-approved grade level standards:  

(i) Oral expression 

(ii) Listening comprehension 

(iii) Written expression 

(iv) Basic reading skill 

(v) Reading fluency skills  

(vi) Reading comprehension 

(vii) Mathematics calculation 

(viii) Mathematics problem solving.  
 

Norm-Referenced Assessment: Norm-referenced assessment compares a student’s performance to 

that of an appropriate peer group.    
  
Primary Level of Intervention (Tier 1): Primary intervention (Tier 1) is the universal core program 

that all students receive.    
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Problem-Solving Approach within RtI: Within RtI, a problem-solving approach is used to 

individually tailor an intervention. It typically has four stages: problem identification, problem analysis, 

plan implementation, and plan evaluation.    
 

Progress Monitoring: Progress monitoring is used to assess students’ academic performance, to 

quantify a student rate of improvement or responsiveness to instruction, and to evaluate the effectiveness 

of instruction. Progress monitoring can be implemented with individual students or an entire class.    
 

Quaternary Level of Intervention (Tier 4): Quaternary level of intervention (Tier 4) often occurs 

under the auspices of special education. Individualized education program (IEP) goals are established; 

individualized student programs are developed formatively using systematic and frequent progress 

monitoring; and student progress data are also used to determine when a student may return to tertiary, 

secondary, or primary prevention (Tier 3, Tier 2, or Tier 1). Quaternary level of intervention is usually 

implemented individually and instruction provided is typically an alternative core curriculum.  
 

Rate of Improvement (ROI): Rate of improvement incorporates five different graphing elements; x-

axis, y-axis, goal, aimline, and trend line. The x-axis measures time and the y-axis is what we are 

measuring (e.g., words read per minute). The goal is our target which is set above the baseline. The 

aimline connects the baseline benchmark score to the goal target score. The trend line is the actual rate of 

progress achieved by the student and this is measured by rate of improvement or slope. The rate of 

improvement provides important information. It is a way to compare the individual student’s progress 

with an established benchmark, individual goal, or other typically performing students in the class, grade, 

school, state, or country. This information allows for the problem-solving team to determine whether a 

student is performing as expected or at an appropriate rate. If the student is not performing at an 

appropriate rate than adjusts to intervention can be made or eligibility for intensive special education 

services may be determined appropriate. Even if a student’s rate of progress is less than what is expected 

the gains in rate of improvement for that student may be significant for that student in comparison to 

themselves, this analysis allows for more accurate and effective intervention planning.    

 
Response to Intervention (RtI): Response to intervention integrates assessment and intervention 

within a multi-level prevention system to maximize student achievement and reduce behavior problems. 

With RtI, schools identify students at risk for poor learning outcomes, monitor student progress, provide 

evidence-based interventions and adjust the intensity and nature of those interventions depending on a 

student’s responsiveness, and identify students with learning disabilities.   
  
Scaffolding: Scaffolding is an instructional technique in which the teacher breaks a complex task into 

smaller tasks, models the desired learning strategy or task, provides support as students learn the task, and 

then gradually shifts responsibility to the students. In this manner, a teacher enables students to 

accomplish as much of a task as possible without assistance.    
 

Screening: Universal screening is conducted, usually as a first stage within a screening process, to 

identify or predict students who may be at risk for poor learning outcomes. Universal screening tests are 

typically brief; conducted with all students at a grade level; and followed by additional testing or short-

term progress monitoring to corroborate students’ risk status.    
 

Secondary Level of Intervention (Tier 2): Secondary intervention (Tier 2) supplements primary 

intervention (Tier 1) (i.e., the universal core program) such that students receive additional research-based 
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preventative treatment. Secondary level interventions (Tier 2) are often short-term, implemented in small 

group settings, and may be individualized.    
  
Specific Learning Disability: (see Learning Disability)   
 

Standard Protocol Intervention: Standard protocol intervention relies on the same, empirically 

validated intervention for all students with similar academic or behavioral needs. Standard protocol 

interventions facilitate quality control.    
 

Summative Assessment: Summative assessment is a form of evaluation used to describe the 

effectiveness of an instruction program or intervention, that is, whether the intervention had the desired 

effect. With summative assessment, student learning is typically assessed at the end of a course of study 

or annually (at the end of a grade).    
 

Tertiary Level of Intervention (Tier 3): Tertiary intervention supplements primary and secondary 

interventions (Tier 1 & Tier 2) to intensify instruction (see intensive intervention). Usually individualized 

programs are created and systematic progress monitoring as well as student progress data are used to 

determine when a student may return to secondary or primary prevention (Tier 2 or Tier 1). Tertiary level 

of intervention (Tier 3) is often implemented individually or in very small groups.    
 

Tiered Instruction: Tiered instruction describes levels of instructional intensity within a multi-tiered 

prevention system.    
 

Trend Line: A trend line is a line on a graph that represents a line of best fit through a student’s data 

points. The trend line can be compared against the aim line to help inform responsiveness to intervention 

and to tailor a student’s instructional program.    
 

Universal Screening: Universal screening is conducted, usually as a first stage within a screening 

process, to identify or predict students who may be at risk for poor learning outcomes. Universal 

screening tests are typically brief, conducted with all students at a grade level, and followed by additional 

testing or short-term progress monitoring to corroborate students’ risk status.  
 

This glossary was complied using the following resources: The RtI Glossary of Terms developed by the 

IDEA Partnership at NASDSE, the RtI Action Network Glossary, the National Center on Student 

Progress Monitoring, the National Center on Response to Intervention, the New Mexico Public 

Education Department RtI Glossary, the Georgia Department of Education RtI Glossary, the South 

Carolina Department of Education RtI Glossary, the North Carolina Department of Public Instruction 

RtI Manual Glossary and the book Implementing Response-to-Intervention in Elementary and 

Secondary Schools by Matthew K. Burns and Kimberly A. Gibbons (2008).   
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Recommended Links 
 

General Information/Interventions  

� Best Evidence Encyclopedia: www.bestevidence.org 
� Center on Instruction: www.centeroninstruction.org 

� National Association of State Directors of Special Education: 

http://www.nasdse.org/Projects/ResponsetoInterventionRtIProject/tabid/411/Default.aspx  
� National Association of School Psychologists: http://www.nasponline.org/ 
� National Center on Response to Intervention: www.rti4success.org 
� National High School Center: www.betterhighschools.org 
� NYS RtI Technical Assistance Center: http://www.nysrti.org/ 
� Center on Instruction: www.centeroninstuction.org 
� Intervention Central: http://interventioncentral.org/ 
� RtI Action Network: http://www.rtinetwork.org/ 
� School Toolz: http://schooltoolz.us/ 
� What Works Clearinghouse: http://ies.ed.gov/ncee/wwc/ 

Reading Information/Interventions 
� Big Ideas in Reading: http://reading.uoregon.edu/ 

� Children of the Code: http://www.childrenofthecode.org/ 

� DIBELS:  
o https://dibels.uoregon.edu/   
o  http://dibels.org/index.html 

� Florida Center for Reading Research: http://fcrr.org/ 
� Fry Instant Words: www.literacyconnections.com 
� Mrs. Perkins Dolch Words: http://www.mrsperkins.com/dolch.htm 
� National Institute for Literacy: www.nifl.gov 
� The National Right to Read Foundation: http://www.nrrf.org/ 
� Reading A to Z: http://www.readinga-z.com/ 
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� Reading Rockets: www.readingrockets.org 
� Read Well: www.readwell.net 
� Vaughn Gross Center for Reading and Language Arts: www.texasreading.org 

Math Information/Interventions 
� AAA Math: http://aaamath.com/ 
� A Plus Math: http://www.aplusmath.com/ 
� Cool Math: www.coolmath.com 
� Drexel University: http://www.mathforum.com/ 
� InfoUse and NASA: http://www.planemath.com/ 

� Multiplication: http://www.multiplication.com/ 

� National Library of Virtual Manipulatives: http://nlvm.usu.edu/ 

� National Council of Teachers of Mathematics: 
o http://nctm.org/ 
o http://www.figurethis.org/index.html 
o http://illuminations.nctm.org/ 

� Pearson Education: http://www.funbrain.com/ 
� The World of Math Online: http://www.math.com/ 

Behavioral Information/Interventions 
� Association for Positive Behavioral Support: http://www.apbs.org/ 
� Center on Developmental Disabilities Positive Behavioral Support: 

http://uappbs.apbs.org/ 
� Center on the Social and Emotional Foundations of Early Learning: 

http://csefel.vanderbilt.edu/index.html 
� Florida’s Positive Behavioral Support Project: http://flpbs.fmhi.usf.edu/ 
� Institute on Violence and Destructive Behavior: http://darkwing.uoregon.edu/~ivdb/ 
� The National Center on Education, Disability, and Justice: http://www.edjj.org/ 
� Positive Behavioral Interventions and Support: www. pbis.org 


